The Role of Plagiarism and How to Avoid It

Designed by Silva Dushku (modifications by JL & SS & JC& DC)

This unit is designed in compliance with the goals of ESL Service Courses, offered by DEIL to U of I graduate students of all majors, which purport training of advanced academic writing skills and practice of "survival" institutional discourse techniques for students to adjust themselves to the new, English-medium academic community. 

In this framework, it seeks to increase students' awareness of the pressing demand for academic integrity and ways of maintaining it by avoiding the pitfalls of plagiarism. Thus, the unit aims at handling plagiarism as a cultural, ethical, technical, interdisciplinary and developmental issue, providing basic knowledge and practice of adequate writing strategies of organizing references and acknowledging sources. Furthermore, it highlights attitudes of academia to plagiarism, attempting to provoke behavioral reactions to the unfairness of this act and raise the students' ethical standards. 

Finally, taught at the beginning of ESL 401 academic writing course, it facilitates further acquisition and practice of writing conventions and skills that build up on this unit achievements.  

Goals: 

· To promote understanding of the many foci of plagiarism in academia. 

· To provide training in paraphrasing, summarizing, quoting expert opinion and referencing sources. 

· To introduce the basics of citation systems. 

· To raise awareness of departmental, academic written discourse peculiarities in the use of sources. 

· To enable students to identify plagiarized passages in academic writing. 

· To stimulate a critical ethical responsiveness to cases of plagiarism. 

Materials

Here are some online resources:

· There are many great materials for writing at Perdue Online Writing Lab (http://owl.english.purdue.edu)

· DeVry Online Writing Support Center: http://www.devry-phx.edu/lrnresrc/dowsc/
· (Very complete list of links, online help, tutorials, etc…)

· Online Resources for Writers : http://webster.commnet.edu/writing/writing.htm
· (Good site for guidelines on writing research papers)

DAY 1:
ATTITUDES TOWARD PLAGIARISM & CULTURAL MISPERCEPTIONS; QUOTING, PARAPHRASING & SUMMARIZING

INTRODUCTION:
QUESTIONNAIRE
(30 minutes)
  

*Handed out in class.

Activity A: Overview and Introduction to Unit
(5 minutes) 

The teacher will highlight plagiarism as a cultural as well as ethical issue. (The purpose of this unit is not to say that one country's view is right or the best but to compare views and ultimately to understand more clearly what the U.S. view is.) The relationship between plagiarism and quoting, paraphrasing, summarizing, and citations is introduced. 
  

Activity B: Reading – “On Plagiarism”
(10 minutes) 

On Plagiarism


Plagiarism is the use – without attribution – of someone else’s thoughts or words.  In the words of article 31 from the Code on Campus Affairs and Handbook of Policies and Regulations Applying to All Students, plagiarism may be defined as “intentionally or knowingly representing the words or ideas of another as one’s own in any academic exercise.”  There are four basic kinds of plagiarism encountered in academic writing: a) quoting without crediting the source; b) paraphrasing without specifying the source; c) borrowing facts or information; d) adapting – without acknowledgement – someone else’s argument or line of thought.

Examples which have led to disciplinary action:

a)
A direct quotation without attribution:

Source: 
to push the comparison with popular tale and popular romance a bit further, we may note that the measure of artistic triviality of works such as “Sir Degare” or even “Havelock the Dean” is their casualness, their indifference to all but the simplest elements of literary substance.  The point is that high genre does not certify art and low genre does not preclude it.


(From Robert M. Loran, Chaucer and the Shape of Creation, Howard University Press, 1967, p. 187)

Student’s paper:
to push the comparison with popular tale and popular romance a bit further, you can note that the measure of artistic tribiality in some works of Chaucer’s time period is their casualness.  Their indifference to all but the simplest elements of literary substance.  The point is that high genre does not certify art and low genre does not preclude it.

[Without quotations around the borrowed words, and without citing the author by name, this text is clearly plagiarized.  To cite the author’s name but not to use quotations is still, in this case, to plagiarize.  Always use quotation marks around distinctive words or phrases taken from another author]

b)
A paraphrase without attribution:

Source:
The era in question included three formally declared wars.  The decision to enter the War of 1812 was made by Congress after extended debate.  Madison made no recommendation in favor of hostilities, though he did marshall a “telling case against England” in his message to Congress of June 1, 1812.   The primary impetus to battle, however, seems to have come from a group of “War Hawks” in the legislature.


(From W. Taylor Reveley III, “Presidential War-Making: Constitutional Prerogative or Usurpation?”, University of Virginia Law Review, November 1969.)

Student’s paper:
There were three formally declared wars during this era.  The decision to enter the war of 1812 was made by Congress after extended debate.  Madison actually made no recommendation in favor of hostilities in his message to Congress on June 1, 1812, though he presented a persuasive case against Britain.  The primary impetus to battle, however, appears to have come from a group of “War Hawks” in the legislature.

[Proper acknowledgement of the source is here required.  Since the entire passage is not being quoted verbatim, but since some of the author’s word are used, a good way to indicate what use is being made of the source is to say something like the following: “To paraphrase W. Taylor Reveley’s essay on ‘Presidential War-Making,’ one can say that ….”  Or: “Following W. Taylor Reveley’s description of presidential war-making, it may be noted that…”  Then place the footnote at the end of the material paraphrased.  It is not enough merely to indicate the source without indicating that the author’s language has been paraphrased.  If the facts from Reveley have been used but have been recast into completely different language, then a citation to Reveley is sufficient.   If Reveley’s argument has been followed, and if it is a unique argument in some way (that is, it is not part of a commonly accepted interpretation on “presidential war-making”), then the fact that his argument has been followed must be noted.]

c)
The borrowing of facts or information

Facts which are common knowledge need not be acknowledged.  If in doubt, acknowledge.  If several facts have been taken from a single source, then (even if most of the facts are well known) the source must be acknowledged in a note.

d)
The appropriation of someone else’s argument or line of thought:



See the explanation under (b).  If in doubt, always acknowledge similarities between your argument and that of someone you have read.

Penalties:
The penalties for plagiarism are varied and can be quite severe.  They range form outright dismissal from the Program or the University, to suspension for a semester or a year, to failure or the entire course, to failure in the paper or dissertation, to a reduced grade for the paper, to a written notice (with a copy for the student’s file), to a requirement that the “assignment” be done again and properly.  The severity of the penalty depends on the severity of the plagiarism.

(Most of the above, including the examples, has been taken form the Code on Campus Affairs and Handbook of Policies and Regulations Applying to All Students, article 31, University of Illinois, August 1988)





-- Program in Comparative Literature





University of Illinois, Urbana-Champaign

******************

BREAK

******************
Activity C: Small Group Discussion (15 minutes)

Get into small groups with students from similar geographic regions (e.g. Korea, China, Western Europe, South America, etc.).  If none are available get into a group that you believe would have a similar academic traditions. Select a group leader to help facilitate discussion. Then select a recorder to write on the transparency. Later you will need to select a reporter who will present to the class. After reading "On Plagiarism,” discuss the questions following the reading in your group and record a summary of your answers to each question on the transparency: 

Questions:

1. a. What is considered plagiarism/academic cheating in your country(ies)? 
    b. How is it punished? 

2. a. What is considered plagiarism/academic cheating in the U.S.? 
    b. How is it punished? 
  
Activity D: Group Presentations     (15 minutes--approx. 3 min/group) 

Using the OHP each group presents a summary of their discussion. Comparisons can be made between the way this issue is viewed and handled in different countries and cultures. 
  

Activity E: Plagiarism Freewrite     (10 minutes) 

Quickly skim through pp. 486-90 in Simon & Schuster, then freewrite for the remaining time. In your freewrite, briefly explain what plagiarism is, how it can be avoided, and how it is punished. Feel free to draw upon the previous discussions in addition to the reading. 

  

Activity F: Small Group Reading and Discussion     (15 minutes) 

The class will be divided in three groups. As a group, read and discuss the materials from Simon & Schuster and the Purdue Online Writing Lab (http://owl.english.purdue.edu).  Be prepared to present this information to the rest of the class. 

Quoting, Paraphrasing, and Summarizing

Brought to you by the Purdue University Online Writing Lab


This handout is intended to help you become more comfortable with the uses of and distinctions among quotations, paraphrases, and summaries. The first part of the handout compares and contrasts the terms, while the second part offers a short excerpt that you can use to practice these skills. 

What are the differences among quoting, paraphrasing, and summarizing?

These three ways of incorporating other writers' work into your own writing differ according to the closeness of your writing to the source writing. Obviously, a quotation must be identical to the original, using a narrow segment of the source. Paraphrased material is usually shorter than the original passage, taking a somewhat broader segment of the source and condensing it slightly. Summaries are significantly shorter than the original and take a broad overview of the source material.

· Quotations must match the source document word for word and must be attributed to the original author. 

· Paraphrasing involves putting a passage from source material into your own words. A paraphrase must also be attributed to the original source. 

· Summarizing involves putting the main idea(s) into your own words, including only the main point(s). Once again, it is necessary to attribute summarized ideas to the original source. 

Why use quotations, paraphrases, and summaries?

Quotations, paraphrases, and summaries serve many purposes. You might use them to:

· provide support for claims or add credibility to your writing 

· refer to work that leads up to the work you are now doing 

· give examples of several points of view on a subject 

· call attention to a position that you wish to agree or disagree with 

· highlight a particularly striking phrase, sentence, or passage by quoting the original 

· distance yourself from the original by quoting it in order to cue readers that the words are not your own 

· expand the breadth or depth of your writing 

Writers frequently intertwine summaries, paraphrases, and quotations. As part of a summary of an article, a chapter, or a book, a writer might include paraphrases of various key points blended with quotations of striking or suggestive phrases as in the following example:

     In his famous and influential work On the Interpretation of Dreams, Sigmund Freud argues that dreams are the "royal road to the unconscious" (page), expressing in coded imagery the dreamer's unfulfilled wishes through a process known as the "dream work" (page). According to Freud, actual but unacceptable desires are censored internally and subjected to coding through layers of condensation and displacement before emerging in a kind of rebus puzzle in the dream itself (pages).



How to use quotations, paraphrases, and summaries

Practice summarizing the following essay, using paraphrases and quotations as you go. A good way to start is to read the entire text, noting the key points and main ideas. Then, summarize in your own words what the single main idea of the essay is. Next, paraphrase important supporting points that come up in the essay. Also consider any words, phrases, or brief passages that you believe should be quoted directly. There are several ways to integrate quotations into your text. Often, a short quotation works well when integrated into a sentence. Longer quotations can stand alone. Remember that quoting should be done only sparingly; be sure that you have a good reason to include a direct quotation when you decide to do so. You'll find guidelines for citing sources and punctuating citations at our documentation guide pages. We have one guide for the format recommended by the Modern Language Association (MLA) for papers in the humanities and another for the format recommended by the American Psychological Association (APA) for papers in the social sciences.



Sample essay for summarizing, paraphrasing, and quoting

So That Nobody Has To Go To School If They Don't Want To

by Roger Sipher

A decline in standardized test scores is but the most recent indicator that American education is in trouble.

One reason for the crisis is that present mandatory-attendance laws force many to attend school who have no wish to be there. Such children have little desire to learn and are so antagonistic to school that neither they nor more highly motivated students receive the quality education that is the birthright of every American.

The solution to this problem is simple: Abolish compulsory-attendance laws and allow only those who are committed to getting an education to attend.

This will not end public education. Contrary to conventional belief, legislators enacted compulsory-attendance laws to legalize what already existed. William Landes and Lewis Solomon, economists, found little evidence that mandatory-attendance laws increased the number of children in school. They found, too, that school systems have never effectively enforced such laws, usually because of the expense involved.

There is no contradiction between the assertion that compulsory attendance has had little effect on the number of children attending school and the argument that repeal would be a positive step toward improving education. Most parents want a high school education for their children. Unfortunately, compulsory attendance hampers the ability of public school officials to enforce legitimate educational and disciplinary policies and thereby make the education a good one.

Private schools have no such problem. They can fail or dismiss students, knowing such students can attend public school. Without compulsory attendance, public schools would be freer to oust students whose academic or personal behavior undermines the educational mission of the institution.

Has not the noble experiment of a formal education for everyone failed? While we pay homage to the homily, "You can lead a horse to water but you can't make him drink," we have pretended it is not true in education.

Ask high school teachers if recalcitrant students learn anything of value. Ask teachers if these students do any homework. Quite the contrary, these students know they will be passed from grade to grade until they are old enough to quit or until, as is more likely, they receive a high school diploma. At the point when students could legally quit, most choose to remain since they know they are likely to be allowed to graduate whether they do acceptable work or not.

Abolition of archaic attendance laws would produce enormous dividends.

First, it would alert everyone that school is a serious place where one goes to learn. Schools are neither day-care centers nor indoor street corners. Young people who resist learning should stay away; indeed, an end to compulsory schooling would require them to stay away. 

Second, students opposed to learning would not be able to pollute the educational atmosphere for those who want to learn. Teachers could stop policing recalcitrant students and start educating. 

Third, grades would show what they are supposed to: how well a student is learning. Parents could again read report cards and know if their children were making progress. 

Fourth, public esteem for schools would increase. People would stop regarding them as way stations for adolescents and start thinking of them as institutions for educating America's youth. 

Fifth, elementary schools would change because students would find out early they had better learn something or risk flunking out later. Elementary teachers would no longer have to pass their failures on to junior high and high school. 

Sixth, the cost of enforcing compulsory education would be eliminated. Despite enforcement efforts, nearly 15 percent of the school-age children in our largest cities are almost permanently absent from school. 

Communities could use these savings to support institutions to deal with young people not in school. If, in the long run, these institutions prove more costly, at least we would not confuse their mission with that of schools. 

Schools should be for education. At present, they are only tangentially so. They have attempted to serve an all-encompassing social function, trying to be all things to all people. In the process they have failed miserably at what they were originally formed to accomplish.



 

This document may be distributed as long as it is done entirely with all attributions to organizations and authors. Commercial distribution is strictly prohibited. Portions of this document may be copyrighted by other organizations. 

This document is part of a collection of instructional materials used in the Purdue University Writing Lab. The online version is part of OWL (Online Writing Lab), a project of the Purdue University Writing Lab, funded by the School of Liberal Arts at Purdue. 

Contact OWL / Contact our webmaster
Purdue University Writing Lab 1999 

Group 1: QUOTING 


S&S – 31c (pp. 490-496)


Perdue Online Writing Lab Handout - 

Group 2: PARAPHRASING 


S&S – 31d (pp. 496-499)


Perdue Online Writing Lab Handout - 

Group 3: SUMMARIZING 


S&S – 31e (pp. 500-503)


Perdue Online Writing Lab Handout -

*As you discuss the main points, everyone in the group should take notes. Each group should also prepare to summarize the important information from your section for your classmates who have not read the section. 
  

Activity G: Whole Class Discussion     (20 minutes – if time, otherwise continue next class) 

Discuss quoting, paraphrasing, and summarizing as a class. Each group will be responsible for presenting the main points of the information they found. Ask any questions that arose in small group discussions.

 

Homework: 

1. For reinforcement, read/skim the following: 

· "Differences in Quoting, Paraphrasing and Summary" (Purdue Writing Lab) 

2. Skim Simon & Schuster, (pp. 544-622) on APA, MLA, CM, & CBE citation systems. 

3. Next time bring to class photocopies of 3 articles from the most prestigious scientific journals in your field and prepare to provide feedback about the citation system most commonly preferred, particular ways of organizing references and acknowledging sources.  This does not mean that you have to bring the entire articles, but you must bring the parts of the articles that demonstrate the acknowledgement of sources and organization of references (i.e., footnotes, bibliographies, etc… & which style: APA, MLA, CM, & CBE, or other).  

ESL 401 fall 2000

Questionnaire

Introduction to Questionnaire 

This opinion survey is about the use of reference sources in academic writing. We would like to know your perceptions of what constitutes proper use of reference materials, and your reactions to misuse of sources when writing reports or essays. Please, answer the following questions carefully and as honestly as you can. The questionnaire should take about thirty minutes to complete. If you come to a question you do not understand, please skip it.  

Section I: Personal Information 

Circle the appropriate box or write in the requested information: 

1. Sex:                 male             female 

2. Nationality: _____________________________ 

3. Major field of study: ______________________ 

4. What year of study are you presently at? ______ 

Section II: About Your Past Schooling 

Circle one answer for each question. 

1. Before you came to the U of I, was plagiarism ever mentioned or explained to you at school? 

                    Yes                     No  

2. A simple definition of "plagiarism" is the bad habit of taking the words or ideas of another writer and including those words or ideas in your own writing as if they were your own. Stated another way, you do not correctly show which words are yours and which words are from another writer. How often did any of your teachers in the past schooling ever tell you (i. e., by means of spoken or written comments) that you have made this kind of mistake in your own written work? 

     never                 1 or 2 times               more than two times  

3. In your own opinion, to what extent do you feel you yourself copied the words or ideas of other writers without indicating the source in your writing assignments for school? Please, answer this question without considering whether or not you understood what might be wrong with such a habit. 

     never did it             did it a little bit             did it a lot 
  

 Section III: Recognizing Plagiarism 

Below is a part of a newspaper article a student might use to help him/her in writing a report on the topic "Loss of Tropical Forests". Read it carefully so that you can recognize the different ways it is used in the series of student writing samples that follow. After reading each sample, you must decide if and to what extent the writer committed plagiarism, that is, copied or used it in a bad way. Simply put a tick in one of the boxes for each sample. 

NOTE: Be sure to tick an answer for each of the six samples. PLEASE, TAKE ABOUT 20 MINUTES TO DO THIS PART. Do not rush; rather, work carefully. 

(This exercise is adapted from Deckert, G. D. (1993). "Perspectives on Plagiarism From ESL Students in Hong Kong" Journal of Second Language Writing 2 : 2, 131-143). 

GLOOM OVER TROPICAL FORESTS*
by Philip Shabecoff
International Herald Tribune, June 9, 1990, p. 3.
Tropical forests, which play a vital role in regulating the global climate, are disappearing much more rapidly than previously estimated, according to an international research group. Each year recently, 40 million to 50 million acres (16 million to 20 million hectares) of tropical forest have been lost as trees are cut for timber and land is cleared for agriculture and development, the World Resources Institute said in its 1990 report. According to this study, the rate of loss in most countries was nearly 50% more in 1987 than in 1980. The report said 1.9 billion acres of tropical forest remained... 

1* From "Loss of Tropical Rain Forests Is Found Much Worse Than Was Thought" by Philip Shabecoff, The New York Times, June 8, 1990. Reprinted in International Tribune, June 9, 1990. Copyright 1990 by New York Times Company. Adapted by permission. 
 

Sample A 

The world is losing its valuable forests at an alarming pace. The Earth's forests which are an important factor in the Earth's climate, were disappearing more quickly in 1987 than previously estimated in 1980. Recently, 40 million to 50 million acres of tropical forest have been lost each year. This is because some forests are cut for timber and some are cleared for other purposes. The group says 1.9 billion acres of tropical forest remain. * 
______________ 
* P. Shabecoff, International Herald Tribune, June 9, 1990, p. 3.  

[ ] The student committed no plagiarism, i. e. no wrong use of the source. 

[ ] The student committed some plagiarism, i. e., some wrong use of the source. 

[ ] The student committed a great amount of plagiarism, i.e., a great amount of wrong use of source.  

Sample B 

The world is losing its valuable forests at an alarming pace. Tropical forests, which play a vital role in regulating the global climate, are disappearing much more rapidly than previously estimated. An international research group reported that each year recently 40 million to 50 million acres of tropical forest have been lost as forests are cut for timber, and land is cleared for agriculture and development. The rate of loss was more in 1987 than in 1980. The group said 1.9 billion acres of tropical forest remained. * 
____________ 
* P. Shabecoff, International Herald Tribune, June 9, 1990, p. 3.  

[ ] The student committed no plagiarism, i. e. no wrong use of the source. 

[ ] The student committed some plagiarism, i. e., some wrong use of the source. 

[ ] The student committed a great amount of plagiarism, i.e., a great amount of wrong use of source. 


Sample C 

The world is losing its valuable forests at an alarming pace. According to recent research done by an international research team, the Earth is losing up to 50 million acres of forest each year. According to the investigation, the rate of loss increased by 50 % from 1980 to 1987. The 1990 report indicates 1.9 billion acres of forest remain on Earth. A major concern is that this loss may greatly affect patterns of climate.  

[ ] The student committed no plagiarism, i. e. no wrong use of the source. 

[ ] The student committed some plagiarism, i. e., some wrong use of the source. 

[ ] The student committed a great amount of plagiarism, i.e., a great amount of wrong use of source.  

Sample D 

The world is losing its valuable forests at an alarming pace. Forests, which are an important factor in climatic patterns, are being rapidly cut back for timber, agricultural needs, and land development. Studies over the past decades indicate that the rate of loss increased by 50% between 1980 and 1987. At present there is less than two billion acres of forest remaining, and about 40 to 50 million acres are being lost annually, according to the World Resources Institute.* 
____________ 
* P. Shabecoff, International Herald Tribune, June 9, 1990, p. 3.  

[ ] The student committed no plagiarism, i. e. no wrong use of the source. 

[ ] The student committed some plagiarism, i. e., some wrong use of the source. 

[ ] The student committed a great amount of plagiarism, i.e., a great amount of wrong use of source.  

Sample E 

The world is losing its valuable forests at an alarming pace. Philip Shabecoff, summarizing a report based upon a recent study done by the World Resources Institute, states, "Each year recently 40 million to 50 million acres ... of tropical forest have been lost as trees are cut for timber and land is cleared for agriculture and development" (Int' l Herald Tribune, 9 June 1990, p. 3). According to the same study, the Earth now has less than two billion acres of forest, and the rate of loss is increasing. The loss of forests can affect global climate.  

[ ] The student committed no plagiarism, i. e. no wrong use of the source. 

[ ] The student committed some plagiarism, i. e., some wrong use of the source. 

[ ] The student committed a great amount of plagiarism, i.e., a great amount of wrong use of source.  

Sample F 

The world is losing its valuable forests at an alarming pace. A recent article in the International Herald Tribune gives the findings of the World Resources Institute. The findings in this 1990 report are that "at present, each year between 40 million and 50 million acres of forest disappear because people cut them down for wood or remove them to make the land ready for other requirements and only 1.9 acres remain". * Losing so much forest land might affect the climate and cause serious problems. 
____________ 
* P. Shabecoff, International Herald Tribune , June 9, 1990, p. 3.  

[ ] The student committed no plagiarism, i. e. no wrong use of the source. 

[ ] The student committed some plagiarism, i. e., some wrong use of the source. 

[ ] The student committed a great amount of plagiarism, i.e., a great amount of wrong use of source.  

Summary Question: Look at the one or more writing samples you rated as having " a great amount of plagiarism". Then circle the letter of the sample, which showed the worst case of plagiarism. 

A      B      C      D      E      F

Section IV: Why Is Plagiarism Unfair? 

Look again at the sample you chose as the worst case of plagiarism, that is, the writing sample that made the most incorrect use of the newspaper article. To whom is its writer unfair and why is it unfair? To give your opinion, read each of the following statements and rate on a scale of 1-4 your level of agreement by circling one of the possible numbers. If you have no opinion about a statement, circle "No opinion." 

1. When one writes this way, he/she is unfair to himself/herself because he/she is not being himself/herself. Rather, he/she is pretending to be better than he/she is. 

     I strongly agree     1         2         3         4      I strongly disagree


No opinion  

2. When one writes this way, he/she is unfair to the university because it runs counter to the university educational goals which can never be achieved if students just copy information. 

      I strongly agree     1         2         3         4      I strongly disagree 

                               
No opinion 

3. When one writes this way, he/she is unfair to the writer of the original passage because he/she is taking the credit that the writer deserves for the words and ideas. 

      I strongly agree     1         2         3         4      I strongly disagree 

                               
No opinion  

4. When one writes this way, he/she is unfair to class as everybody is processing information in his/her own language whereas by plagiarizing sometimes one may get the same or a better grade. 

      I strongly agree     1         2         3         4      I strongly disagree 

                               
No opinion 


DAY 2:
REINFORCEMENT ACTIVITIES

Activity A: Discussing Questionnaire Results     (5 minutes) 

As a warm-up, the teacher will lead a general class discussion that focuses on answers to Section II and IV of the questionnaire, i.e., on cultural and mainly ethical aspects of plagiarism. The discussion may build up on experiences of Asian students in whose culture reliance to authorities and expert opinion presupposes plagiarism. The difference with American academic writing styles and general attitudes to plagiarism in the scientific circles in the USA will be highlighted. At the end, the teacher will comment on the questionnaire answers of section two and four. 
  

Activity B: Discussing Dekert Paragraphs     (10 min discussion, 10 min report) 

The class will be divided into three groups. In your group, discuss two of the Dekert paragraphs. Determine in which category you think the paragraph belongs, i.e. "no plagiarism," "some plagiarism," "great plagiarism." Underline on the transparency your teacher gives you any parts you think are plagiarized and be prepared to report your decisions to the class. Also, be ready to share techniques you used to determine whether or not there was plagiarism in the paragraphs. 

*************** 

BREAK

***************

Activity C: Discussing Citations of Field Specific Articles     (remaining time) 

 (Prerequisite: Students should have already read on APA, MLA, CM & CBE citation systems in Simon & Schuster Handbook for Writers as assigned and they should have brought with them writing samples of scientific articles from authoritative publications in their field.) 

After you finish this analysis, decide what system (APA or MLA or CM or CBE or something else) you would like to use for this class. If you are still not certain which system is most common in your field, talk to a professor in your department. In the next class your teacher will ask what system you have decided to use for all your papers in this class. If it is anything other than APA or MLA or CM or CBE, please give your teacher a photocopy of a published article, which uses the system you will use. Make sure to copy the references page at the end of the article as well. 

*Homework: 

1. Read the "Statement of Plagiarism" that you downloaded on the class web page (http://www.fortunecity.com/oasis/vegas/42). If you have questions about it, write them down and ask them next class. 

2. For Next Week. You will have to bring in a journal article from a highly respected journal in your field. This should be something of interest for you since you will be dedicating a good deal of time to it in the next couple days. Even though it's next week, begin seriously thinking about it now.

3. Decide which citation system you will use in this class. If it is anything other than APA, MLA, CM, or CBE, photocopy a published article, which uses the system (be sure to include the reference page) and hand it in at the beginning of the next class period. 
  

  
  

DAY 3:
ATTITUDE OF U.S. ACADEMIA TOWARD PLAGIARISM; ESSAY PREPARATION
ACTIVITY A: Reading & Summarizing (15 minutes/ Reading & 15 minutes summarizing)

Divide into 3 groups. Read the article assigned to your group. Write a summary (6-10 sentences) of the article to hand in. Be sure to use the citation system you have chosen for this class and to include an in-text and full-text citation. Use our discussions about summarizing and your analysis from the last class as a guide. 

Group 1: "Academy Sued on 'Plagiarized' Diet Report". 
Group 2: "Kidnapping the Brainchildren". 
Group 3: "Recycling in the Newsroom". 

Questions to Guide You in Your Reading of Plagiarism Articles. Use these to help you to understand the articles better, and to facilitate discussion later. 

GROUPS 1, 2, 
1. Who is intended to be the audience of the article? 
2. In your article who is accused of plagiarism/misconduct? 
3. What kind of plagiarism/misconduct? 
4. What is the evidence? 
5. What is (or may be) the punishment? 
6. What do you think is the author's purpose or objective? 
7. What message is the author trying to convey to the reader? 

GROUP 3 

1. Who is intended to be the audience of the article? 
2. What is the author's view of plagiarism? 
3. Why, according to the author, do people plagiarize? 
4. What does the author say are the consequences of plagiarism? 
              (be sure to include the subtle as well as the obvious) 
5. What do you think is the author's purpose or objective? 
6.What message is the author trying to convey to the reader? 

Activity B: Small Group Discussion of Plagiarism Articles     (20 minutes) 

Divide into groups according to the articles you read for homework. Everyone in your group should have read the same article. In groups discuss the articles and make a summary of the main points of your article. Use the above questions to guide you. Each person in the group should take notes. 

BREAK: 10 Minutes


Activity C: Regrouping & Jigsaw Reading     (15 minutes) 

Get into new groups so that each group has a representative from your original five groups. Each person should summarize the main points of his/her article for the others. Each person should take notes on ALL the articles. Each person in the new group should be ready and able to make a short presentation on the group's findings. 

Activity D: Final Discussion in Small Groups/Whole Class     (10 minutes) 

After all members of each group have presented their articles, discuss the questions below. Once all groups are finished with Activity B, the class as a whole will discuss some of the following questions and/or points that arose during discussions. 

1. Comment on the cases of plagiarism mentioned in the articles. What do you think were the causes that led the people to plagiarize? 

2. Do you think the penalties were justified? Why? Why not? What penalties, if ever, might they have received in your country? 

3. Do the people who were condemned think the penalties were justified? Why, or why not? 

4. What is your opinion regarding mechanical methods for determining if a person has plagiarized? Why are they controversial in the articles? 

5. Discuss any other information your group thinks is essential to thoroughly understand the series of articles. 
  

Activity E: Signing the "Statement of Plagiarism"     (5 minutes) 

Make sure you understand the "Statement of Plagiarism." Ask any questions you have about it. 
Homework:
For Next Class. Bring in the journal article from a highly respected journal in your field that you have been thinking about since last class. This should be something of interest to you, since you will be dedicating a good deal of time to it in the next few days. 

DAY 4: Using Citations in Writing for your field
ACTIVITY A: Journal Article
Bring in a copy of a journal article from a highly respected journal in your field. This should be something of interest for you since you will be dedicating a good deal of time to it in the next couple days. 

1) By yourself, study your article, asking the question(s) assigned to your group. (25 minutes)

2) In your group, take turns reporting/discussing your answers to the assigned question(s) about each article, noting the differences and similarities between fields. (15 minutes)

3) Group reports to class 1) answer the questions and 2) note differences/similarities between fields. (15 minutes)

Questions:
Group 1: What kinds of information are included from source material? (statistics, expert opinions, research findings, historical facts, etc.) IF TIME, ASK: Do some sections include more source use than others? If so, describe the variance between sections and guess at the reasons for it.

Group 2: What purposes do the source materials serve in the article (to provide background? To substantiate a claim? To describe? To explain? To compare? To highlight? Other? IF TIME, ASK: Does this purpose change from section to section? If so, how so?

Group 3: How does the author incorporate souces into the article? Consider examples of : long or short quotations; paraphrase; summary; combination of paraphrase and quotation;other. AND - What language, if any, does the author use to lead into the source information? IF TIME, ASK:How does the author vary the way sources are used? Do you note the use of more quotations in one section of the paper than in another, for instance?

*Activity developed by Patricia Watts
BREAK: 10 Minutes
Activity B: Paper Assignment (10 minutes)

Introduction of assignment

Paper Assignment:
Using textual analysis to teach source use

Report on the Use of Sources in Academic Writing

Length: Approximately 2 pages, typed, doublespaced, 12 pt. font, 1" margins, numbered pages

Purpose: To become aware of how sources are used in your field.

Instructions: Write a report that describes and explains the conventions for source use for one genre (type of writing) in your particluar field. Your report will be based on your analysis of a published article or other published research writing in your field. Use the following questions to guide your analysis: 

1) a. What kinds of information are included from source material (statistics, expert opinions, research findings, historical facts, etc.)?

b. Do different sections of the paper include different kinds of source material? Why?

2) a. What purposes do the source materials serve in the article (to provide background? To substantiate a claim? To describe? To explain? To compare? To highlight? To contextualize? Other reasons?).

b. Does the purpose served vary with the section of the article? Do some sections include more source use than others? If so, why?

3) a. In what ways does the author incorportate sources into the article? Consider several examples of any of the following: long or short quotation; paraphrase; summary; combination of paraphrase and quotation; other.

b. What language does the author use to lead into the source information? Are attributive phrases used? If so, note some of them.

4) a. How is source information documented within the text? What punctuation is used? Are page numbers included (if sometimes, when)?

b. How is the source documented at the end of the text? What citiation style is used?

Once you have gathered information by examining the text and answering the above questions, write an organized, clear report of your findings. Naturally, you will need to include specific examples from teh article in your report.

*Paper assignment developed by Patricia Watts
 

Activity C: Begin Your Paper (remaining time)

With the remain time, begin to organize your paper. You can begin by answering the questions poised above, developing an outline, and then beginning the roughdraft. Your roughdraft will be due at the beginning of the next class. Bring 3 copies, as we will be doing peer editing. Make sure your roughdraft is finished, because you will be turning in your 2nd draft too me at the end of the next class

Homework:
READ CAREFULLY:

1. As stated in Activity C, above, your roughdrafts will be due at the beginning of the next class. Make sure to bring three paper copies of your roughdraft as well as a diskette. We will do peer editing at that time and then you will be allowed to make revisions in the computer lab (G8) for the duration of class. At the end of class your second drafts are due (on diskette) for me to edit.

SECTION 5: THE REVISION PROCESS
Activity A: Peer Editing
Get into groups of 3 or 4 and exchange roughdrafts. Please be critical. If you think something doesn't look right, you are probably correct. You only hurt your group members by letting errors go. Be kind, but honest. Your group members will appreciate this.

Activity B: Revisions
Go to the computer lab (G8) and revise you papers. Save these to diskette at the end of class. I will collect your diskettes and edit your revisions for the next class.
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Statement of Plagiarism
The official definition of plagiarism used by the University is as follows: 

Plagiarism is the unacknowledged use of someone else's idea and/or words (including key words or phrases, as well as longer units like sentences and paragraphs). Intentional plagiarism extends from submitting a paper actually written by someone else to deliberately using an idea or fact or phrase without giving credit to its source. 

The purpose of requiring you to acknowledge that you have read and understood this document is to rule out the possibility of unintentional plagiarism. 

The Office of the Attorney General of Illinois has announced that buying, selling and using other people's research papers is contrary to state law and may be prosecuted. 

The University of Illinois rules about academic irregularities (which include plagiarism) are set forth in the Code on Campus Affairs and Regulations Applying to all Students. The penalties range from a failing grade on the plagiarized work to failure in the course and dismissal from the University. 

The Division of English as an International Language fully affirms the definition of plagiarism given above and will hold all students responsible for adhering to the University's rules and regulations regarding plagiarism. 

I have read the above statement. I understand the definition of plagiarism which is presented here and understand the penalties for plagiarizing other peoples' work. 
  

Name: _______________________ Date: __________________ 
(Printed Legibly) 
  

Signature: ____________________ 
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The Division of English as an International Language fully affirms the definition of plagiarism given above and will hold all students responsible for adhering to the University's rules and regulations regarding plagiarism. 

I have read the above statement. I understand the definition of plagiarism which is presented here and understand the penalties for plagiarizing other peoples' work. 
  

Name: _______________________ Date: __________________ 
(Printed Legibly) 
  

Signature: ____________________ 
  
  

Avoiding Plagiarism

Academic writing in American institutions is filled with rules that writers often don’t know how to follow. A working knowledge of these rules, however, is critically important; inadvertent mistakes can lead to charges of plagiarism, or the unacknowledged used of somebody else’s words or ideas. While other cultures may not insist so heavily on documenting sources, American institutions do. A charge of plagiarism can have severe consequences, including expulsion from the university. This handout, which does not reflect any official university policy, is designed to help writers develop strategies for knowing how to avoid accidental plagiarism. 

The contradictions of American academic writing

	Show you have done your research
	---But--- 
	Write something new and original

	Appeal to experts and authorities
	---But--- 
	Improve upon, or disagree with experts and authorities

	Improve your English 

by mimicking what you hear and read
	---But--- 
	Use your own words, your own voice

	Give credit where credit

Is due
	---But--- 
	Make your own significant contribution 


AND

DO NOT PLAGIARIZE!

Since teachers and administrators may not distinguish between deliberate and accidental plagiarism, the heart of avoiding plagiarism is to make sure you give credit where it is due. This may be credit for something somebody said, wrote, emailed, drew, or implied. 

Choosing when to give credit

	Need to Document 
	No Need to Document 

	· When you are using or referring to somebody else’s words or ideas from a magazine, book, newspaper, song, TV program, movie, Web page, computer program, letter, advertisement, or any other medium 

· When you use information gained through interviewing another person 

· When you copy the exact words or a "unique phrase" from somewhere 

· When you reprint any diagrams, illustrations, charts, and pictures 

· When you use ideas that others have given you in conversations or over email 
	When you are writing your own experiences, your own observations, your own insights, your own thoughts, your own conclusions about a subject When you are using "common knowledge" — folklore, common sense observations, shared information within your field of study or cultural group When you are compiling generally accepted facts When you are writing up your own experimental results 


But when in doubt, document!

Making Sure You Are Safe

	
	Action during the 

writing process 
	Appearance on the 

finished product 

	When researching, note-taking, and interviewing 
	· Mark everything that is someone else’s words with a big Q (for quote) or with big quotation marks 

· Indicate in your notes which ideas are taken from sources (S) and which are your own insights (ME) 

· Record all of the relevant documentation information in your notes 
	Proofread and check with your notes (or photocopies of sources) to make sure that anything taken from your notes is acknowledged in some combination of the ways listed below:

· In-text citation 

· Footnotes 

· Bibliography 

· Quotation marks 

· Indirect quotations 

	When paraphrasing and summarizing 
	· First, write your paraphrase and summary without looking at the original text, so you rely only on your memory. 

· Next, check your version with the original for content, accuracy, and mistakenly borrowed phrases 
	Begin your summary with a statement giving credit to the source: According to Jonathan Kozol, ... Put any unique words or phrases that you cannot change, or do not want to change, in quotation marks: ... "savage inequalities" exist throughout our educational system (Kozol). 

	When quoting directly 
	· Keep the person’s name near the quote in your notes, and in your paper 

· Select those direct quotes that make the most impact in your paper -- too many direct quotes may lessen your credibility and interfere with your style 
	Mention the person’s name either at the beginning of the quote, in the middle, or at the end Put quotation marks around the text that you are quoting Indicate added phrases in brackets ( [ ] ) and omitted text with ellipses ( . . . ) 

	When quoting indirectly 
	· Keep the person’s name near the text in your notes, and in your paper 

· Rewrite the key ideas using different words and sentence structures than the original text 
	Mention the person’s name either at the beginning of the information, or in the middle, or at that end Double check to make sure that your words and sentence structures are different than the original text 


Deciding if something is "common knowledge"

	Material is probably common knowledge if . . . 

	· You find the same information undocumented in at least five other sources 

· You think it is information that your readers will already know 

· You think a person could easily find the information with general reference sources 


Exercises for practice

Below are some situations in which writers need to decide whether or not they are running the risk of plagiarizing. In the Y/N column, indicate if you would need to document (Yes), or if it is not necessary to provide quotation marks or a citation (No). If you do need to give the source credit in some way, explain how you would handle it. If not, explain why.

	
	Y/N 
	If yes, what do you do? If no, why? 

	1. You are writing new insights about your own experiences. 
	 
	 

	2. You are using an editorial from the Exponent with which you disagree. 
	 
	 

	3. You use some information from a source without ever quoting it directly. 
	 
	 

	4. You have no other way of expressing the exact meaning of a text without using the original source verbatim. 
	 
	 

	5. You mention that many people in your discipline belong to a certain organization. 
	 
	 

	6. You want to begin your paper with a story that one of your classmates told about her experiences in Bosnia. 
	 
	 

	7. The quote you want to use is too long, so you leave out a couple of phrases. 
	 
	 

	8. You really like the particular phrase somebody else made up, so you use it. 
	 
	 


(Adapted from Aaron)
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